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ABSTRACT

Background:

Strengthening digital and pedagogical competence among allied health educators is critical, especially in low-resource
settings where digital literacy gaps persist. While faculty development initiatives increasingly explore ICT-enabled teaching,
limited research has examined educators’ immediate reflections using video-based methods. Such video-based approaches
can capture authentic and spontaneous insights following training.

Method:

A qualitative descriptive design was used. Reflections from nine educators were captured through a single video-recorded
testimonial session after a three-day ICT-focused pedagogical training. These reflections were transcribed and analysed
thematically using Braun and Clarke’s reflexive approach.

Result:

Four themes emerged: 1) enhanced digital competence, 2) first-time exposure and professional growth, 3) application of
ICT skills to teaching and supervision, and 4) the need for continued training and adaptation of the use of ICT in teaching
and learning. Participants highlighted transferable practical skills and recognised gaps requiring ongoing support.

Conclusion:

Short-term, contextually relevant training demonstrated transformative potential in building educators’ digital and
pedagogical capacity. Video-based evaluation proved effective in capturing authentic reflections, scalability, and informing
tailored programme design. Findings are context-specific and not statistically generalizable, but they provide transferable
insights for similar low-resource educational settings. However, confidentiality presents a significant challenge in video-
based data collection, and appropriate ethical safeguards are necessary to protect participant identity.

Recommendation:
Institutions should prioritise ongoing ICT-focused faculty development, and future studies should examine sustained impacts
on teaching practices and learning outcomes.
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Introduction

Pedagogical competence is a cornerstone of quality in allied
health education, where diverse educators — including health
tutors, clinical instructors, ICT personnel, and library staff —
collaborate to prepare competent practitioners for complex
healthcare environments. Effective teaching increasingly
requires integration of information and communication

technology (ICT) to support competency-based curricula,
blended learning, and evidence-based practice (Khafizova et
al., 2023; Grainger et al., 2024; Vesna et al., 2024).
However, many educators in low-resource settings face
persistent gaps in digital literacy and structured faculty
development opportunities (Shon et al., 2024; Ersoy et al.,
2024), limiting their ability to leverage technology for
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teaching and learning. Successful ICT integration is not
merely a technical task but a dynamic process influenced by
multiple interdependent factors at the educator, school, and
policy levels (Diaz et al., 2022).

This study is grounded in Experiential Learning Theory
(Kolb, 1984; 2014) and the principle of Lifelong Learning
for Educators (Hékansson Lindqvist et al., 2024).
Experiential learning emphasises four stages — concrete
experience, reflective observation, abstract
conceptualisation, and active experimentation. Video-based
testimonials are an ideal source of authentic insights,
especially under the reflective observation stage, as a critical
component of professional growth (Kleinheksel et al., 2023;
Diaz et al., 2023; Cheng et al., 2025). Lifelong learning
emphasises the need for continuous adaptation to evolving
technologies and pedagogical practices, which is
particularly relevant in allied health education where digital
transformation is accelerating globally (Vesna et al., 2024).
Faculty development programmes incorporating ICT skills
have demonstrated positive impacts on instructional quality
and learner engagement (Steinert et al., 2017; Shon et al.,
2024). Yet, most evaluations rely on surveys or written
feedback, which may fail to capture authentic experiences
and nuanced reflections. Video-based evaluation offers an
innovative alternative, enabling analysis of spontaneous
verbal and non-verbal cues, thereby providing richer
insights into training effectiveness (Jones et al., 2019; Dart,
2022; Navarrete et al., 2025).

Despite growing interest in faculty development, limited
research has examined immediate perceptions of educators
across multiple roles following short-term pedagogical
training, particularly using video-based methods. There is
limited research using video-based reflective methods
among allied health educators in low-resource contexts.
Findings from this study have implications for designing
contextually relevant faculty development programmes that
foster interprofessional collaboration and continuous
professional growth in allied health education (Meyer et al.,
2024; Patel et al., 2025). By situating the analysis within
experiential learning and lifelong learning frameworks, this
research contributes to global discourse on digital
transformation in health professions education.

Therefore, this study aimed to analyse allied health
educators’ immediate reflections after a three-day
pedagogical training focused on ICT integration, using
qualitative analysis of video-recorded testimonials.
Specifically, it addressed the research question: What are the
perceptions of allied health educators immediately after
ICT-focused pedagogical training?
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Methods

Design

A qualitative descriptive design was employed to explore
educators’ immediate reflections following a three-day
pedagogical training focused on ICT integration. This
approach is widely recognised for capturing participants’
authentic experiences and perceptions in their own words,
offering a pragmatic and low-inference interpretation of data
(Sandelowski, 2000; Bradshaw et al., 2017; Ayton, 2023;
Villamin et al., 2025). Qualitative descriptive studies are
particularly suitable when straightforward answers to
practice-oriented questions are sought and time/resources
are limited (Bradshaw et al., 2017; Ayton, 2023). This study
was guided by an interpretivist philosophy, recognising that
reality is socially constructed and best understood through
participants’ subjective experiences (Pervin & Mokhtar,
2022; Acharya, 2025). An inductive approach was adopted
to allow themes to emerge from the data rather than
imposing pre-existing frameworks (Vears & Gillam, 2022;
Lari, 2025; Ahmed et al., 2025). A mono-method qualitative
design was employed, using a single data collection
technique and analysis procedure (Creswell & Poth, 2018;
Saunders et al., 2019). A cross-sectional time horizon was
adopted because data were collected at a single point
immediately after the training (Saunders et al., 2019;
Creswell & Creswell, 2017).

Setting

The training took place at Fort Portal College of Health
Sciences, located in Fort Portal Tourism City, in the
Rwenzori Region of Uganda. The programmes aimed to
strengthen digital competence and pedagogical skills among
educators and support staff. Data collection was conducted
in October 2025. To ensure a focused environment for
reflection, no individuals other than the researchers and
participants were present during the data collection process.
This aligns with global calls for integrating digital health
literacy into health education curricula (Alrashed et al.,
2024; Tumuhimbise et al., 2025).

Participants

Potential participants were approached face-to-face through
word of mouth following the training sessions. Of the 15
educators who attended the training (9 males and 6 females),
9 voluntarily consented to record testimonials; this subset
consisted of 5 males and 4 females. Purposeful sampling
guided the invitation process to ensure representation of
diverse roles within allied health education. The nine
participants represented a cross-section of educator roles
within the institution, including health tutors responsible for
classroom instruction, clinical instructors involved in
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supervising students during clinical placements, and
library/ICT support staff who facilitate access to digital
learning resources. All participants provided informed
consent to be video-recorded, allowing multiple institutional
perspectives to be captured (Bradshaw et al., 2017).

Data Collection

Data were obtained from a single video recording captured
immediately after the training. The video contained
individual testimonials from nine participants, reflecting
their experiences and perceived benefits of the programmes.
Video-based qualitative data collection is increasingly
recognized for its ability to capture nuanced reflections and
non-verbal cues (Upadhyay & Hu, 2022). Because the study
used a bounded dataset — one video recording containing all
participant reflections — data saturation was not sought.
Reflexive thematic analysis does not require or aim for
saturation (Braun & Clarke, 2019), and saturation itself is
recognized as a contested and methodology-specific concept
(Chitac, 2022; Bouncken et al., 2025).

Data Analysis

The video was transcribed verbatim and analyzed using
Braun and Clarke’s six-step reflexive thematic analysis
approach (Braun & Clarke, 2006, 2023; Byrne, 2022). The
data analysis was performed by two researchers who
independently coded the data before themes were refined
through iterative review and peer debriefing. This method
facilitated the identification of patterns and themes across
participants’ reflections through iterative engagement with
the data. To enhance rigor, we adhered to contemporary
guidance  emphasizing  reflexivity,  methodological
congruence, and transparency in theme development (Braun
& Clarke, 2023; Hole, 2024). Coding was conducted using
Al-assisted tools (Microsoft Copilot) to support initial code
generation and organization, consistent with emerging
practices in qualitative research leveraging generative Al for

g s
flex
Neu .../

Alracw

Student’s Journal of Health Research Africa
e-ISSN: 2709-9997, p-ISSN: 3006-1059

Vol.7 No. 3 (2025): March 2026 Issue
https://doi.org/10.51168/sjhrafrica.v7i3.2315
Original Article

efficiency and reliability (Bryda & Sadowski, 2024;
Gustavsen et al., 2025). Consistent with reflexive thematic
analysis, the researchers acknowledged their positionality as
active meaning-makers in the analytic process. The dual
roles of some team members as facilitators of the
pedagogical training may have shaped the interpretation of
participants’ reflections. Reflexivity is central to reflexive
thematic analysis (Braun & Clarke, 2019), and qualitative
inquiry acknowledges that researcher perspectives
inevitably influence theme development (Tight, 2024). To
enhance credibility, reflexive journaling and peer debriefing
were used to minimize interpretive bias. Themes were
refined through iterative review and peer debriefing to
ensure credibility and coherence, following best-practice
recommendations for trustworthiness in qualitative research
(Braun & Clarke, 2019; Herzog et al., 2025).

Ethical Considerations

Administrative approval for the study was obtained from the
leadership of the health training institution in accordance
with institutional policies and Uganda’s national research
guidelines (Uganda National Council for Science and
Technology [UNCST], 2014). Participants were informed
about the purpose of the study, assured of confidentiality,
and their consent was implied through voluntary
participation and acceptance of the video recording. This
approach is consistent with ethical guidance for minimal-
risk qualitative research, which recognizes implied consent
as appropriate when participation indicates agreement after
being informed (University of Toronto, 2014; CIOMS,
2016; Klykken, 2022). Anonymized quotes were used in
dissemination to protect participant identity.

Results

Analysis of the video testimonials from nine participants
revealed four major themes, which reflect the immediate
impact of the three-day pedagogical training on their
perceptions and practices.

Table 1. Summary of codes and themes from allied health educators’ video reflections

No. Theme

Generated codes

1 Enhanced digital competence

2 First-time exposure and professional growth
3 Application to teaching and student supervision

4 Need for continuous training and adaptation

Microsoft Word (table of contents); Excel reporting;

PowerPoint  (multimedia/video integration); data
validation
No prior ICT training; transformative experience;

professional development

Google drive (folder formulation); monitoring student
research; practical utility

Excel challenges, software versions evolution; request for
more training.
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Theme 1: Enhanced digital competence
Participants reported significant improvement in their
ability to use digital tools essential for teaching and
administrative tasks. Skills in Microsoft Word, Excel, and
PowerPoint were frequently mentioned, with some
participants highlighting advanced features such as data
validation and multimedia integration.

“I was able to learn things about

PowerPoint, reporting using Excel, and

some other things in Word, like creating a

table of contents...” (Participant 1)

“... can add some videos; at least I am very

happy  with  that.”  (Participant  2)

“..d didn’t know this thing of data

validation. ‘Banange’ [Oh my goodness], it

was so interesting.” (Participant 5)

Theme 2: First-time and
professional growth
For several participants, this training represented their first
structured engagement with ICT for educational purposes.
They expressed gratitude and described the experience as
transformative for their professional development.
“This is my first time. Whatever ['ve
learnt... I've added more.” (Participant 3)
“I've not been attending such kind of
training. This is my first time.” (Participant
8)

exposure

Theme 3: Application to teaching and student
supervision
Participants valued practical skills that could be directly
applied to teaching and student monitoring. The ability to
create and manage Google Drive folders was particularly
appreciated for supervising student research progress.
“...formulation of a Google Drive folder... I
have been supervising students in research,
but now I can create a Google folder and
monitor all of them.” (Participant 6)
“...1 learnt how to open up these Google
Drives...and everything.” (Participant 7)

Theme 4: Need for continuous training and
adaptation
Despite the gains, participants acknowledged ongoing
challenges and emphasized the need for further training,
particularly in Excel and in adapting to evolving software
versions.

“Excel, things are not going well. We need

more training.” (Participant 8)

“...in most cases we think we know, but we
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don’t know... versions of applications do

come... you'll find there are more features

that you are not conversant with.”

(Participant 9)
In summary, these findings suggest that short-term
pedagogical training can significantly enhance digital
literacy among educators and support staff, foster
professional growth, and improve capacity for student
supervision.  However, sustained capacity-building
initiatives are necessary to address persistent challenges and
ensure adaptability to technological advancements.

Discussion

This study explored educators’ reflections following a three-
day pedagogical training, analyzed through video-based
testimonials. Four major themes emerged: enhanced digital
competence, first-time exposure and professional growth,
application to teaching and student supervision, and the need
for continuous training and adaptation. These findings
provide insights into the transformative potential of short-
term faculty development programmes in allied health
education.

Enhanced digital competence

Participants reported substantial improvement in their
ability to use digital tools such as Microsoft Word, Excel,
PowerPoint, and Google Drive. For example, one clinical
instructor noted, “I was able to learn things about
PowerPoint, reporting using Excel, and some other things
in Word like creating a table of contents...” (Participant 1).
Another added, “...I can add some videos, at least I am very
happy with that.” (Participant 2). These reflections illustrate
how short-term, targeted training can significantly enhance
educators’ confidence and competence in digital tool usage.
This finding aligns with global calls for digital
transformation in health professions education, where
digital literacy is increasingly recognized as a core
competency for educators (Khafizova et al., 2023; Grainger
et al., 2024). Recent frameworks such as the Digital Health
Competencies in Medical Education (DECODE) emphasize
structured faculty development to ensure educators can
effectively integrate technology into teaching and
assessment (Car et al., 2025). Moreover, studies show that
improved digital competence not only enhances
instructional quality but also supports active learning
strategies and learner engagement (Jarva et al., 2024,
Lawrence & Levine, 2024). However, while participants
demonstrated immediate gains, literature suggests that
sustaining these competencies requires ongoing support and
institutional commitment. Without continuous
reinforcement, digital skills acquired during short-term
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interventions may diminish over time (Amemasor et al.,
2025). Therefore, faculty development programmes should
incorporate follow-up sessions, peer mentoring, and access
to digital resources to maintain and advance these
competencies.

First-time exposure and professional growth
Several participants described the training as their first
structured ICT learning experience, highlighting a
significant gap in prior professional development
opportunities. For instance, one participant stated, “This is
my first time. Whatever I've learnt... I've added more.”
(Participant 3), while another shared, “I've not been
attending such kind of training. This is my first time.”
(Participant 8). These reflections underscore the persistent
disparities in digital literacy among educators in low-
resource settings, which have been widely documented in
recent literature (Khafizova et al., 2023; Jarva et al., 2024).
The novelty of this experience suggests that short-term,
contextually relevant programmes can serve as catalysts for
professional growth. Evidence from recent studies confirms
that faculty development initiatives tailored to local needs
significantly enhance educators’ confidence and teaching
effectiveness (Haarala-Muhonen et al., 2023; Amemasor et
al., 2025). Moreover, transformative learning principles
embedded in such programmes (emphasizing reflection,
active engagement, and peer interaction) are associated with
sustained pedagogical change (Diaz et al., 2023; Nair et al.,
2025). This aligns with global recommendations advocating
for inclusive and accessible professional development as a
strategy to bridge digital competence gaps in health
professions education (Lawrence & Levine, 2024).
However, the literature also cautions that initial exposure
alone is insufficient for long-term impact. Without
structured follow-up and institutional support, gains from
short-term interventions may diminish over time (Ward et
al., 2023). Therefore, faculty development should be
conceptualized as a continuous process, integrating
refresher sessions, mentorship, and opportunities for
collaborative learning to reinforce and expand digital
competencies.
Application to and student
supervision

Participants emphasized the practical relevance of the
training, particularly its applicability to teaching and student
supervision. For example, one health tutor explained,
“...formulation of a Google Drive folder... I have been
supervising students in research, but now | can create a
Google folder and monitor all of them.” (Participant 6).
Similarly, a clinical instructor noted, “...I learnt how to
open up these Google drives...and everything.” (Participant

teaching
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7). These reflections demonstrate how digital tools can
streamline supervision processes, enhance collaboration,
and improve efficiency in managing student work. This
finding aligns with recent evidence that integrating cloud-
based platforms and collaborative technologies into health
education fosters active learning and improves feedback
mechanisms (Vesna et al., 2024; Grainger et al., 2024).
Studies have shown that digital tools such as shared drives
and learning management systems support competency-
based education by enabling real-time monitoring and
personalized guidance (Khafizova et al., 2023; Jarva et al.,
2024). Furthermore, embedding these tools within
experiential learning frameworks enhances educators’
ability to translate theoretical knowledge into practical
teaching strategies (Tar Lim et al., 2024; Cheng et al., 2025).
However, a successful application requires more than
technical proficiency; it depends on pedagogical integration
and institutional support. Literature emphasizes that
educators often struggle to move beyond basic functionality
toward leveraging digital tools for higher-order learning
outcomes (Haarala-Muhonen et al., 2023; Amemasor et al.,
2025). Therefore, faculty development programmes should
incorporate not only technical training but also instructional
design principles to ensure meaningful use of technology in
teaching and supervision.

Need for continuous training and adaptation.
Despite notable gains in digital competence, participants
acknowledged persistent challenges and emphasized the
need for ongoing training. One library staff member
remarked, “Excel, things are not going well. We need more
training.” (Participant 8), while an ICT staff member
observed, “...in most cases we think we know but we don’t
know... versions of applications do come... you'll find there
are more features that you are not conversant with.”
(Participant 9). These reflections highlight the dynamic
nature of digital tools and the reality that initial training
alone cannot guarantee sustained proficiency. Recent
literature reinforces this point, noting that digital
technologies evolve rapidly, requiring educators to engage
in continuous professional development (CPD) to remain
effective (Friedman, 2023; Gu et al., 2025; Amemasor et al.,
2025). Lifelong learning is increasingly recognized as a
cornerstone of health professions education, not only for
students but also for faculty, as digital transformation
accelerates globally (Ward et al., 2023; Hakansson
Lindgvist et al., 2024). Studies show that CPD programmes
incorporating iterative learning opportunities, peer
mentoring, and reflective practice significantly improve
educators’ confidence and adaptability (Haarala-Muhonen
etal., 2023; Amemasor et al., 2025). Moreover, institutional
strategies must go beyond one-off workshops to establish
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structured, longitudinal faculty development models.
Evidence suggests that sustained engagement - through
blended learning, micro-credentialing, and communities of
practice - enhances retention of digital skills and fosters
innovation in teaching (Luo et al., 2024; Olaniyan &
Uzorka, 2024). Without such systemic support, educators
risk falling behind technological advancements,
undermining efforts to deliver competency-based, digitally
enabled education.

Implications for practice and policy

The findings underscore the need for institutional strategies
that prioritize structured, ongoing ICT-focused faculty
development programmes. Short-term interventions, while
impactful, should be embedded within a broader framework
of continuous professional development to sustain digital
competence and pedagogical innovation (Haarala-Muhonen
et al., 2023; Amemasor et al., 2025). Institutions should
adopt evidence-based models that integrate technical
training with instructional design principles, ensuring
educators can leverage technology for active learning and
competency-based education (Khafizova et al., 2023;
Grainger et al., 2024). These interventions are low-cost and
scalable. Video-based evaluation emerged as a valuable tool
for capturing authentic reflections, offering richer insights
than traditional surveys or written feedback. Recent studies
advocate for incorporating video analytics into faculty
development assessment to enhance validity and inform
iterative programme design (Jones et al., 2019; Navarrete et
al., 2025). This approach aligns with global trends toward
data-driven educational improvement, enabling institutions
to monitor training effectiveness and adapt strategies in real
time.

Policy implications extend beyond individual institutions.
National and regional education authorities should consider
mandating digital competence frameworks for health
educators, similar to initiatives outlined in the Digital Health
Competencies in Medical Education Framework (Sosa-Diaz
et al., 2022; Car et al., 2025). Such policies can standardize
expectations, promote equity in access to training, and
accelerate digital transformation in health professions
education. Furthermore, investment in infrastructure, such
as reliable internet connectivity and access to digital tools,
is critical for enabling sustainable integration of technology
in low-resource settings (Luo et al., 2024; Olaniyan &
Uzorka, 2024). Ultimately, fostering a culture of lifelong
learning and interprofessional collaboration will be essential
for preparing educators to navigate evolving technologies
and pedagogical paradigms. This requires coordinated
efforts across institutional leadership, professional bodies,
and policymakers to ensure that faculty development
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remains responsive, inclusive, and future-oriented (Ward et
al., 2023; Hakansson Lindgqvist et al., 2024).

Generalizability

Because the research was conducted within a single
institutional setting, the results cannot be claimed as
statistically generalisable. Rather, they represent an instance
of analytical generalisation (Yin, 2018), offering
conceptual insights that can be meaningfully applied to other
low-resource educational environments. In this way, the
findings contribute to theory development around grassroots
ICT adoption and provide transferable lessons for similar
contexts.

Conclusion

This study explored allied health educators’ immediate
reflections following a three-day pedagogical training
focused on ICT integration, analyzed through video-based
testimonials. Four themes emerged: enhanced digital
competence, first-time exposure and professional growth,
application to teaching and student supervision, and the need
for continuous training and adaptation. These findings
demonstrate the transformative potential of short-term,
contextually relevant faculty development programmes in
allied health education. Grounded in Experiential Learning
Theory, the study highlights the value of reflection as a
mechanism for professional growth. The integration of
Lifelong Learning principles emphasizes the necessity for
continuous capacity-building to keep pace with evolving
technologies. Video-based evaluation proved effective in
capturing authentic experiences, offering an innovative
approach for assessing training impact and informing
iterative programme design. These findings reinforce Kolb’s
Experiential Learning Theory by demonstrating how
structured opportunities for concrete experience and
reflective observation can trigger meaningful professional
growth among educators.

Limitations

This study was conducted in a single allied health training
institution with a small sample of nine participants, limiting
generalizability. Reflections were captured immediately
after training, so longer-term impacts remain unknown.
Reliance on a single video-based, self-reported data source
may have constrained depth and introduced bias. Video-
based self-report may contain social desirability bias.
Finally, the training emphasized specific digital tools, which
may restrict applicability to broader ICT platforms.
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Recommendations

Institutions should prioritize structured ICT-focused faculty
development programmes that address diverse educator
roles and foster interprofessional collaboration. Regular
refresher sessions and tiered training models are needed to
sustain digital competence and adaptability. Future research
should adopt longitudinal designs to assess sustained
impacts on teaching practices and student outcomes.
Comparative studies across institutions and regions can
illuminate contextual influences on faculty development
effectiveness. Expanding training to include emerging
platforms and advanced ICT tools will further strengthen
educators’ capacity to adapt to technological change.

Acknowledgment

The authors gratefully acknowledge Enabel, the Belgian
agency for international cooperation, for organizing and
funding the workshop. We also appreciate the support of the
Principal, Ms. Kate Kamanda, of Fort Portal College of
Health Sciences, whose facilitation created an enabling
environment for the workshop. We extend our sincere
thanks to the participants who consented to take part in the
study and generously shared their reflections through video
testimonials. Language refinement and clarity were assisted
by Al tools (Copilot and Perplexity); however,
responsibility for the interpretations, findings, and
conclusions rests solely with the authors.

Abbreviations

Al - Artificial intelligence

CIOMS - Council for International Organizations of
Medical Sciences

CPD - Continuous Professional Development

DECODE - Digital Health Competencies in Medical
Education

ICT - Information and Communication Technology

MEA Uganda - Medical Educationists’ Association
Uganda

UNCST - Uganda National Council for Science and
Technology

Grant information

The authors did not receive any direct funding for this study.
The workshop from which the data were collected was
organized and supported by Enabel, the Belgian agency for
international cooperation.

Conflict of interest

The authors declare no conflict of interest. The views
expressed in this paper are those of the authors and do not
necessarily reflect the official policies or positions of

4 S
{hex .
Wowse ’

Alracw

Student’s Journal of Health Research Africa
e-ISSN: 2709-9997, p-ISSN: 3006-1059

Vol.7 No. 3 (2025): March 2026 Issue
https://doi.org/10.51168/sjhrafrica.v7i3.2315
Original Article

Enabel, Fort Portal College of Health Sciences, or St. Simon
Peter’s Vocational Training Institute.

Author contributions

MO drafted the manuscript and contributed to the
conceptualisation of the study. Workshop design was jointly
developed by HHN, AFO, PM, SRM, and MO, while data
collection was carried out by MO. Analysis of the data was
conducted by AN and MO. Critical review, substantive
editing, and supervision of the manuscript were provided by
AN and HHN.

Data availability

The video data collected for this study contains identifiable
information about participants and cannot be publicly shared
due to confidentiality and ethical restrictions. De-identified
excerpts may be made available from the corresponding
author upon reasonable request and with permission from
the institution.

Author biographies

Martin Okoed - Digital transformation and learning
innovation specialist with experience in ICT integration,
professional development, pedagogy, and institutional
development. He holds a Master of Information Technology
and a Postgraduate Diploma in Educational Policy,
Leadership, and Management. His work and research focus

on digital transformation, technology adoption, and
grassroots innovation in low-resource settings.
Ambrose Felix Okello - ICT4D professional with

experience in software development in Uganda and beyond,
contributing to digital transformation in health training
institutions and secondary schools. His work focuses on
applying technology to enhance teaching, improve
institutional efficiency, and support inclusive learning
environments. He holds a Master of Information
Technology. Email: ambokello@gmail.com

Pearl Mugala - National Pedagogy Expert with a Master of
Education in Educational Technology. Her interests include
learning design, curriculum development, and ICT
integration in education.

Steve Ronald Mwanje - ICDL Trainer with a Master of
Information Technology. His areas of interest are ICT4D,
digital literacy, and digital transformation. Email:
mwanjesteve2@gmail.com

Aeron Namaasa Mukirya - Public health specialist and
principal health tutor with extensive experience in academic
leadership, research, and health sciences education at Fort
Portal College of Health Sciences. He holds a Master of
Vocational Pedagogy and a Master of Public Health.
Hannah Hanifa Nayoga - Pedagogy expert, author, and
manager with expertise in programme coordination,



Page | 8

institutional collaboration, digital technologies, and learning

innovation.

She holds a Master’s in Institutional

Management and Leadership, a Master’s in Social Sector
Planning and Management with a focus on health and

education

sectors, along with other postgraduate

qualifications. Email: hannahnay2013@gmail.com

References

1.

Acharya, R. (2025). Examining Interpretivism in
Social Science Research: Exploring Subjectivity,
Context, and Meaning in Social Inquiry.
Education Science & Technology.
https://doi.org/10.3459/2025/ST8

Ahmed, S. K., Mohammed, R. A., Nashwan, A. J.,
Ibrahim, R. H., Abdalla, A. Q., Ameen, B. M. M.,
& Khdhir, R. M. (2025). Using thematic analysis
in qualitative research. Journal of Medicine,
Surgery, and Public Health, 6, 100198.
https://doi.org/10.1016/j.gImedi.2025.100198
Alrashed, F. A., Ahmad, T., Almurdi, M. M,
Alderaa, A. A., Alhammad, S. A., Serajuddin, M.,
& Alsubiheen, A. M. (2024). Incorporating
technology adoption in medical education: a
qualitative  study of medical students’
perspectives. Advances in Medical Education and
Practice, 615-625.
https://doi.org/10.2147/AMEP.S464555
Amemasor, S. K., Oppong, S. O., Ghansah, B.,
Benuwa, B. B., & Essel, D. D. (2025, May). A
systematic review on the impact of teacher
professional development on digital instructional
integration and teaching practices. In Frontiers in
Education (Vol. 10, p. 1541031). Frontiers Media
SA. https://doi.org/10.3389/feduc.2025.1541031
Ayton D. (2023). Qualitative descriptive research.
In Ayton D., Tsindos T., Berkovic D. (Eds.),
Qualitative research, a practical guide for health
and social care researchers and practitioners (pp.
49-54). Monash University.

Bouncken, R. B., Czakon, W., & Schmitt, F.
(2025). Purposeful sampling and saturation in

qualitative research methodologies:
recommendations and review. Review of
Managerial Science, 1-37.

https://doi.org/10.1007/s11846-025-00881-2

Bradshaw, C., Atkinson, S., & Doody, O. (2017).
Employing a qualitative description approach in
health care research. Global qualitative nursing
research, 4,
https://doi.org/10.1177/2333393617742282

Braun, V., & Clarke, V. (2023). Is thematic
analysis used well in health psychology? A critical

4 S
{hex .
Wowse ’

Alracw

Student’s Journal of Health Research Africa

e-ISSN: 2709-9997, p-ISSN: 3006-1059
Vol.7 No. 3 (2025): March 2026 Issue

https://doi.org/10.51168/sjhrafrica.v7i3.2315

10.

11.

12.

13.

14.

15.

16.

Original Article

review of published research, with
recommendations for quality practice and
reporting. Health Psychology Review, 17(4), 695-
718.
https://doi.org/10.1080/17437199.2022.2161594
Braun, V., & Clarke, V. (2019). Reflecting on
reflexive thematic analysis. Qualitative research
in sport, exercise and health, 11(4), 589-597.
https://doi.org/10.1080/2159676X.2019.1628806
Braun, V., & Clarke, V. (2006). Using thematic
analysis in psychology. Qualitative research in
psychology, 3(2), 77-101.
https://doi.org/10.1191/1478088706gp0630a
Bryda, G., & Sadowski, D. (2024, January). From
words to themes: Al-powered qualitative data
coding and analysis. In World Conference on
qualitative research (pp. 309-345). Cham:
Springer Nature Switzerland.
https://doi.org/10.1007/978-3-031-65735-1_19
Byrne, D. (2022). A worked example of Braun and
Clarke’s approach to reflexive thematic analysis.
Quality & quantity, 56(3), 1391-1412.
https://doi.org/10.1007/s11135-021-01182-y

Car, J,, Ong, Q. C., Fox, T. E., Leightley, D.,
Kemp, S. J., Svab, L, ... & Obadiel, Y. A. (2025).
The digital health competencies in medical
education framework: an international consensus
statement based on a Delphi study. JAMA network
open, 8(1), €2453131-e2453131.
doi:10.1001/jamanetworkopen.2024.53131
Cheng, J., Wu, Y., Huang, L., Wu, Y., & Guan, Y.
(2025). Integrating Kolb's experiential learning
theory into nursing education: a four-stage
intervention with case analysis, mind maps,
reflective journals, and peer simulations for
advanced health assessment. Frontiers in
Medicine, 12, 1616392.
https://doi.org/10.3389/fmed.2025.1616392
Chitac, I. M. (2022). The rationale for saturation in

qualitative research: When practice informs
theory. Cross-Cultural Management Journal,
24(1), 29-35.

https://doaj.org/article/f741d1f317ad447db0008a
307791d959

Council for International Organizations of
Medical Sciences (CIOMS). (2016). International
ethical guidelines for health-related research
involving humans: Prepared by the Council for
International Organizations of Medical Sciences
(CIOMS) in collaboration with the World Health
Organization (WHO). Council for International
Organizations of Medical Sciences.


https://doi.org/10.3459/2025/ST8
https://doi.org/10.1016/j.glmedi.2025.100198
https://doi.org/10.2147/AMEP.S464555
https://doi.org/10.2147/AMEP.S464555
https://doi.org/10.2147/AMEP.S464555
https://doi.org/10.3389/feduc.2025.1541031
https://doi.org/10.3389/feduc.2025.1541031
https://doi.org/10.1007/s11846-025-00881-2
https://doi.org/10.1177/2333393617742282
https://doi.org/10.1177/2333393617742282
https://doi.org/10.1177/2333393617742282
https://doi.org/10.1080/17437199.2022.2161594
https://doi.org/10.1080/17437199.2022.2161594
https://doi.org/10.1080/17437199.2022.2161594
https://doi.org/10.1080/2159676X.2019.1628806
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1007/978-3-031-65735-1_19
https://doi.org/10.1007/978-3-031-65735-1_19
https://doi.org/10.1007/978-3-031-65735-1_19
https://doi.org/10.1007/s11135-021-01182-y
https://doi.org/10.1007/s11135-021-01182-y
https://doi.org/10.1007/s11135-021-01182-y
https://doi.org/10.3389/fmed.2025.1616392
https://doi.org/10.3389/fmed.2025.1616392
https://doi.org/10.3389/fmed.2025.1616392
https://doaj.org/article/f741d1f317ad447db0008a307791d959
https://doaj.org/article/f741d1f317ad447db0008a307791d959

Page | 9

17.

19.

20.

21.

22.

23.

24.

25.

26.

https://cioms.ch/wp-
content/uploads/2017/01/WEB-CIOMS-
EthicalGuidelines.pdf

Creswell, J. W., & Poth, C. N. (2018). Qualitative
Inquiry and Research Design: Choosing Among
Five Approaches (4th ed.). Sage.

. Creswell, J. W., & Creswell, J. D. (2017).

Research design: Qualitative, quantitative, and
mixed methods approaches. Sage Publications.
Dart, S. (2022). Evaluating the impact of worked
example videos for blended learning in a large-
enrolment business statistics course. Statistics
Education Research Journal, 21(1), 11-11.
https://doi.org/10.52041/serj.v21i1.93

Diaz, B. A., Rieker, J., & Ng, S. (2023). Teaching
critical reflection in health professions education
with transformative-vygotskian praxis. Advances
in Health Sciences Education, 28(4), 1191-1204.
https://doi.org/10.1007/s10459-023-10209-y
Ersoy, H., Baskici, C., Aytar, A., Strods, R.,
Ratinika, N. J., Fernandes, A. M. L., ... & Kav, S.
(2024). Digital competence of faculty members in
health sciences measured via self-reflection:
current status and contextual aspects. PeerJ, 12,
€18456. https://doi.org/10.7717/peerj.18456
Friedman, A. L. (2023). Continuing professional
development is lifelong learning and education.
International Journal of Lifelong Education,
42(6), 588-602.
https://doi.org/10.1080/02601370.2023.2267770
Grainger, R., Liu, Q., & Gladman, T. (2024).
Learning technology in health professions
education: Realising an (un) imagined future.
Medical education, 58(1), 36-46.
https://doi.org/10.1111/medu.15185

Gu, Y., He, J.,, Huang, W., & Sun, B. (2025).
Professional development for teachers in the
digital age: A comparative analysis of online
training programs and policy
implementation. Behavioral Sciences, 15(8), 1076.
https://doi.org/10.3390/bs15081076

Gustavsen, D., Surbaugh, H. M., & Emmons, M.
(2025). Using Generative Al for Qualitative
Coding. Library Trends, 73(3), 213-242.
https://dx.doi.org/10.1353/1ib.2025.a961193
Haarala-Muhonen, A., Myyry, L., Pyorala, E.,
Kallunki, V., Anttila, H., Katajavuori, N., ... &
Tuononen, T. (2023, September). The impact of
pedagogical and ICT training on teachers’
approaches to online teaching and use of digital
tools. In Frontiers in Education (Vol. 8, p.

4 S
{hex .
Wowse ’

Alracw

Student’s Journal of Health Research Africa

e-ISSN: 2709-9997, p-ISSN: 3006-1059
Vol.7 No. 3 (2025): March 2026 Issue

https://doi.org/10.51168/sjhrafrica.v7i3.2315

27.

28.

29.

30.

31.

32.

33.

34.

Original Article

1223665). Frontiers Media SA.
https://doi.org/10.3389/feduc.2023.1223665
Hékansson Lindqvist, M., Mozelius, P.,

Jaldemark, J., & Cleveland Innes, M. (2024).
Higher education transformation towards lifelong
learning in a digital era—a scoping literature
review. International Journal of Lifelong
Education, 43(1), 24-38.
https://doi.org/10.1080/02601370.2023.2279047
Herzog, C., Handke, C., & Hitters, E. (2025).
Digging in or building bridges? A scoping review
of thematic analysis in communications research.
Frontiers in Research Metrics and Analytics, 10,
1617380.
https://doi.org/10.3389/frma.2025.1617380

Hole, L. (2024). Handle with care: considerations
of Braun and Clarke's approach to thematic
analysis. Qualitative research journal, 24(4), 371-
383. https://doi.org/10.1108/QRJ-08-2023-0132
Jarva, E., Oikarinen, A., Andersson, J., Pramila-
Savukoski, S., Hammarén, M., & Mikkonen, K.
(2024). Healthcare professionals' digital health
competence profiles and associated factors: A
cross-sectional study. Journal of Advanced
Nursing, 80(8), 3236-3252.
https://doi.org/10.1111/jan.16096

Jones, C. A., Watkins, F. S., Williams, J.,
Lambros, A., Callahan, K. E., Lawlor, J., ... &
Atkinson, H. H. (2019). A 360-degree assessment
of teaching effectiveness using a structured-
videorecorded observed teaching exercise for
faculty development. Medical education online,
24(1), 1596708.
https://doi.org/10.1080/10872981.2019.1596708
Khafizova, A. A., Galimov, A. M., Kharisova, S.
R., Grebenshchikova, L. Y., Yagudina, R. I, &
Smirnova, L. M. (2023). The impact of healthcare
digitalization on the medical education curricula
and programs: Points of convergence and
divergence. Contemporary Educational
Technology, 15(4), ep479.
https://doi.org/10.30935/cedtech/13768
Kleinheksel, A. J., Chen, W., Rudd, M. J., Drowos,
J., Gupta, S., Minor, S., & Bailey, J. M. (2023).
Putting reflection back into practice: Kolb's theory
of experiential learning as a theoretical framework
for just-in-time faculty development. SN Social
Sciences, 3(3), 59.
https://doi.org/10.1007/s43545-023-00649-z
Klykken, F. H. (2022). Implementing continuous
consent in qualitative research. Qualitative


https://cioms.ch/wp-content/uploads/2017/01/WEB-CIOMS-EthicalGuidelines.pdf
https://cioms.ch/wp-content/uploads/2017/01/WEB-CIOMS-EthicalGuidelines.pdf
https://cioms.ch/wp-content/uploads/2017/01/WEB-CIOMS-EthicalGuidelines.pdf
https://doi.org/10.52041/serj.v21i1.93
https://doi.org/10.1007/s10459-023-10209-y
https://doi.org/10.1007/s10459-023-10209-y
https://doi.org/10.1007/s10459-023-10209-y
https://doi.org/10.7717/peerj.18456
https://doi.org/10.7717/peerj.18456
https://doi.org/10.1080/02601370.2023.2267770
https://doi.org/10.1080/02601370.2023.2267770
https://doi.org/10.1080/02601370.2023.2267770
https://doi.org/10.1111/medu.15185
https://doi.org/10.1111/medu.15185
https://doi.org/10.1111/medu.15185
https://doi.org/10.3390/bs15081076
https://dx.doi.org/10.1353/lib.2025.a961193
https://dx.doi.org/10.1353/lib.2025.a961193
https://dx.doi.org/10.1353/lib.2025.a961193
https://doi.org/10.3389/feduc.2023.1223665
https://doi.org/10.3389/feduc.2023.1223665
https://doi.org/10.3389/feduc.2023.1223665
https://doi.org/10.1080/02601370.2023.2279047
https://doi.org/10.1080/02601370.2023.2279047
https://doi.org/10.1080/02601370.2023.2279047
https://doi.org/10.3389/frma.2025.1617380
https://doi.org/10.3389/frma.2025.1617380
https://doi.org/10.3389/frma.2025.1617380
https://doi.org/10.1108/QRJ-08-2023-0132
https://doi.org/10.1108/QRJ-08-2023-0132
https://doi.org/10.1111/jan.16096
https://doi.org/10.1111/jan.16096
https://doi.org/10.1111/jan.16096
https://doi.org/10.1080/10872981.2019.1596708
https://doi.org/10.1080/10872981.2019.1596708
https://doi.org/10.1080/10872981.2019.1596708
https://doi.org/10.30935/cedtech/13768
https://doi.org/10.30935/cedtech/13768
https://doi.org/10.30935/cedtech/13768
https://doi.org/10.1007/s43545-023-00649-z
https://doi.org/10.1007/s43545-023-00649-z
https://doi.org/10.1007/s43545-023-00649-z

Page | 10

35.

36.

3.

38.

39.

40.

41.

42.

43.

Research, 22(5), 795-
810.https://doi.org/10.1177/14687941211014366
Kolb, D. A. (1984). Experiential learning:
Experience as the source of learning and
development. Prentice Hall.

Kolb, D. A. (2014). Experiential learning:
Experience as the source of learning and
development. FT Press.

Laari, L. (2025). Inductive-Deductive Qualitative
Data Analysis Logic in Health Sciences Research:
A Framework for Analysing Qualitative Data.
International Journal of Qualitative Methods, 24.
https://doi.org/10.1177/16094069251381706
Lawrence, K., & Levine, D. L. (2024). The digital
determinants of health: A guide for competency
development in digital care delivery for health
professions trainees. JIMIR Medical Education, 10,
€54173. https://doi.org/10.2196/54173

Luo, Z., Abbasi, B. N., Yang, C., Li, J., & Sohail,
A. (2024). A systematic review of evaluation and
program planning strategies for technology
integration in education: Insights for evidence-
based practice. Education and Information
Technologies, 29(16), 21133-21167.
https://doi.org/10.1007/s10639-024-12707-x
Meyer, M. R. U., Prochnow, T., Hess, B., During,
C., Opusunju, J., Creighton, J., & Sumrall, J.
(2024). Fostering collaborative practice through
interprofessional education. Family Medicine,
57(2), 91.
https://doi.org/10.22454/FamMed.2024.533520
Nair, B. K. R., Bleasel, J., Mwangi, F., & Malau-
Aduli, B. S. (2025). Reimagining faculty
development: A paradigm shift from content to
transformative  learning processes. Medical
Teacher, 47(6), 976-984.
https://doi.org/10.1080/0142159X.2024.2390035
Navarrete, E., Nehring, A., Schanze, S., Ewerth,
R., & Hoppe, A. (2025). A closer look into recent
video-based learning research: A comprehensive
review of video characteristics, tools,
technologies, and learning  effectiveness.
International Journal of Artificial Intelligence in
Education, 1-64. https://doi.org/10.1007/s40593-
025-00481-x

Olaniyan, A.O. & Uzorka, A. (2024). Leadership's
role in facilitating faculty  professional
development  for  technology integration.
International Journal of Technology in Education
and  Science  (IJTES), 8(3), 470-480.
https://doi.org/10.46328/ijtes.563

4 S
{hex .
Wowse ’

Alracw

Student’s Journal of Health Research Africa

e-ISSN: 2709-9997, p-ISSN: 3006-1059
Vol.7 No. 3 (2025): March 2026 Issue

https://doi.org/10.51168/sjhrafrica.v7i3.2315

44,

45,

46.

47.

48.

49.

50.

51.

52.

53.

Original Article

Patel, H., Perry, S., Badu, E., Mwangi, F., Onifade,
0., Mazurskyy, A., ... & ACHIEVE Network.
(2025). A scoping review of interprofessional
education in healthcare: evaluating competency
development, educational  outcomes, and
challenges. BMC Medical Education, 25(1), 409.
https://doi.org/10.1186/s12909-025-06969-3
Pervin, N., & Mokhtar, M. (2022). The
interpretivist research paradigm: A subjective
notion of a social context. International Journal of
Academic Research in Progressive Education and
Development, 11(2), 419-428.
http://dx.doi.org/10.6007/IJARPED/v11-i2/12938
Sandelowski, M. (2000). Whatever happened to
qualitative description?. Research in nursing &
health, 23(4), 334-340.
https://doi.org/10.1002/1098-
240X(200008)23:4%3C334::AID-
NUR9%3E3.0.CO;2-G

Saunders, M., Lewis, P., & Thornhill, A. (2019).
Research Methods for Business Students (8th ed.).
Pearson.

Shon, S., Shin, H., Rim, D., & Jeon, H. (2024).
Nursing faculty development program for digital
teaching competence. BMC Medical Education,
24(1), 511. https://doi.org/10.1186/s12909-024-
05453-8

Sosa-Diaz, M. J., Sierra-Daza, M. C., Arriazu-
Mufioz, R., Llamas-Salguero, F., & Duran-
Rodriguez, N. (2022, Mayo). “EdTech Integration
Framework in Schools”: Systematic Review of the
Literature. In Frontiers in Education (Vol. 7, p.
895042). Frontiers Media SA.
https://doi.org/10.3389/feduc.2022.895042
Steinert, Y. (2017). Faculty development: from
program design and implementation to
scholarship. GMS journal for medical education,
34(4), Doc49. https://doi.org/10.3205/zma001126
Tar Lim, R. B., Shin Chow, D. W., & Zheng, H.
(2024). A scoping review of experiential learning
in public health education from the perspective of
students, faculty, and community partners. Journal
of Experiential Education, 47(1), 72-110.
https://doi.org/10.1177/10538259231171073
Tight, M. (2024). Saturation: an overworked and
misunderstood concept?. Qualitative Inquiry,
30(7), 577-583.
https://doi.org/10.1177/10778004231183948
Tumuhimbise, W., Theuring, S., Atukunda, E. C.,
Godfrey, M. R., Babirye, D., Kaggwa, F., ... &
Musiimenta, A. (2025). Enablers and challenges of
integrating digital health into medical education


https://doi.org/10.1177/14687941211014366
https://doi.org/10.1177/16094069251381706
https://doi.org/10.2196/54173
https://doi.org/10.2196/54173
https://doi.org/10.1007/s10639-024-12707-x
https://doi.org/10.1007/s10639-024-12707-x
https://doi.org/10.1007/s10639-024-12707-x
https://doi.org/10.22454/FamMed.2024.533520
https://doi.org/10.22454/FamMed.2024.533520
https://doi.org/10.22454/FamMed.2024.533520
https://doi.org/10.1080/0142159X.2024.2390035
https://doi.org/10.1080/0142159X.2024.2390035
https://doi.org/10.1080/0142159X.2024.2390035
https://doi.org/10.1007/s40593-025-00481-x
https://doi.org/10.1007/s40593-025-00481-x
https://doi.org/10.1007/s40593-025-00481-x
https://doi.org/10.46328/ijtes.563
https://doi.org/10.46328/ijtes.563
https://doi.org/10.46328/ijtes.563
https://doi.org/10.1186/s12909-025-06969-3
https://doi.org/10.1186/s12909-025-06969-3
https://doi.org/10.1186/s12909-025-06969-3
http://dx.doi.org/10.6007/IJARPED/v11-i2/12938
https://doi.org/10.1002/1098-240X(200008)23:4%3C334::AID-NUR9%3E3.0.CO;2-G
https://doi.org/10.1002/1098-240X(200008)23:4%3C334::AID-NUR9%3E3.0.CO;2-G
https://doi.org/10.1002/1098-240X(200008)23:4%3C334::AID-NUR9%3E3.0.CO;2-G
https://doi.org/10.1002/1098-240X(200008)23:4%3C334::AID-NUR9%3E3.0.CO;2-G
https://doi.org/10.1002/1098-240X(200008)23:4%3C334::AID-NUR9%3E3.0.CO;2-G
https://doi.org/10.1186/s12909-024-05453-8
https://doi.org/10.1186/s12909-024-05453-8
https://doi.org/10.1186/s12909-024-05453-8
https://doi.org/10.3389/feduc.2022.895042
https://doi.org/10.3389/feduc.2022.895042
https://doi.org/10.3389/feduc.2022.895042
https://doi.org/10.3205/zma001126
https://doi.org/10.3205/zma001126
https://doi.org/10.1177/10538259231171073
https://doi.org/10.1177/10538259231171073
https://doi.org/10.1177/10538259231171073
https://doi.org/10.1177/10778004231183948

Page | 11

54.

55.

56.

57.

curricula; a scoping review. Discover Education,
4(1), 316. https://doi.org/10.1007/s44217-025-
00793-z

Uganda National Council for Science and
Technology  (UNCST). (2014).  National
guidelines for research involving humans as
research participants.
https://uncst.go.ug/files/downloads/Human%?20S
ubjects%20Protection%20Guidelines%20July%2
02014%281%29.pdf

University of Toronto. (2014). Guide for informed
consent.
https://research.utoronto.ca/sites/default/files/201
9-11/Guide_for_Informed_Consent_201410.pdf
Upadhyay, S., & Hu, H. F. (2022). A qualitative
analysis of the impact of electronic health records
(EHR) on healthcare quality and safety: clinicians’
lived experiences. Health Services Insights, 15,
11786329211070722.
https://doi.org/10.1177/11786329211070722
Vears, D. F., & Gillam, L. (2022). Inductive
content analysis: A guide for beginning qualitative
researchers. Focus on Health Professional
Education: A Multi-Professional Journal, 23(1),
111-127.

Publisher Details:

flee
Womia e

Student’s Journal of Health Research Africa

e-ISSN: 2709-9997, p-ISSN: 3006-1059
Vol.7 No. 3 (2025): March 2026 Issue

https://doi.org/10.51168/sjhrafrica.v7i3.2315

58.

59.

60.

61.

Original Article

https://search.informit.org/doi/10.3316/informit.4
55663644555599

Vesna, L., Dash, S., Verma, V. K., Shankar, U., &
Rao, A. S. (2024). The Role of Digital Education
Tools in Healthcare Training and Professional
Development. Frontiers in Health Informatics,
13(3).
https://healthinformaticsjournal.com/index.php/1J
Ml/article/view/545/532

Villamin, P., Lopez, V., Thapa, D. K., & Cleary,
M. (2025). A worked example of qualitative
descriptive design: A step-by-step guide for novice
and early career researchers. Journal of Advanced
Nursing, 81(8), 5181-5195.
https://doi.org/10.1111/jan.16481

Ward, R. C., Baker, K. A, Spence, D., Leonard,
C., Sapp, A.,, & Choudhry, S. A. (2023).
Longitudinal assessment to evaluate continued
certification and lifelong learning in healthcare
professionals: a scoping review. Evaluation & the
Health Professions, 46(3), 199-212.
https://doi.org/10.1177/01632787231164381
Yin, R. K. (2018). Case study research and
applications (Vol. 6). Thousand Oaks, CA: Sage.

(ISSN 2709-9997) Online
(ISSN 3006-1059) Print

WhatsApp: +256 775 434 261

Entebbe Uganda, East Africa

Student’s Journal of Health Research (SJHR)

Category: Non-Governmental & Non-profit Organization
Email: studentsjournal2020@gmail.com

Location: Scholar’s Summit Nakigalala, P. O. Box 701432,



https://doi.org/10.1007/s44217-025-00793-z
https://doi.org/10.1007/s44217-025-00793-z
https://doi.org/10.1007/s44217-025-00793-z
https://uncst.go.ug/files/downloads/Human%20Subjects%20Protection%20Guidelines%20July%202014%281%29.pdf
https://uncst.go.ug/files/downloads/Human%20Subjects%20Protection%20Guidelines%20July%202014%281%29.pdf
https://uncst.go.ug/files/downloads/Human%20Subjects%20Protection%20Guidelines%20July%202014%281%29.pdf
https://research.utoronto.ca/sites/default/files/2019-11/Guide_for_Informed_Consent_201410.pdf
https://research.utoronto.ca/sites/default/files/2019-11/Guide_for_Informed_Consent_201410.pdf
https://search.informit.org/doi/10.3316/informit.455663644555599
https://search.informit.org/doi/10.3316/informit.455663644555599
https://healthinformaticsjournal.com/index.php/IJMI/article/view/545/532
https://healthinformaticsjournal.com/index.php/IJMI/article/view/545/532
https://doi.org/10.1111/jan.16481
https://doi.org/10.1111/jan.16481
https://doi.org/10.1111/jan.16481
https://doi.org/10.1177/01632787231164381
https://doi.org/10.1177/01632787231164381
https://doi.org/10.1177/01632787231164381

